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A study on the role of attitude, motivation, and language learning strategies... 3

the desire to become a member of the culture of the second-language group.

Various studies conducted on the areas of attitudes and motivation aimed, in most
cases, at identifying the students’ attitudes toward learning a second language and the kind of
motivation they have for learning it. The majority of these studies focused on the students’
perceptions of English as a second language (ESL). For instance, Svanes (1987) elicited the
views of 167 L2 university students enrolled in language classes. The results revealed that
Middle Eastern, Asian, and African students show more instrumental motivation to study
Norwegian than their European and North American counterparts.

Benson (1991), on the other hand, assessed the motivation in learning English of
freshman students in a Japanese university. It was found that integrative and personal reasons
for learning English were preferred over instrumental ones.

In 2000, Kimura, Nakata, and Okumura explored the types of language learning
PRWLYDWLRQ SRVVHVVHG E\ -DSDQHVH ()/ OHDUQHUV IU
indicated that the largest motivational factor in English language learning among Japanese
EFL students is complex, with both instrumental and integrative motivations present.

Similarly, Liu (2007) looked into the motivation and attitudes of Chinese students
toward English language learning. The results indicated that the students have positive
attitudes toward learning English and are highly motivated to study it. Moreover, the students
are more instrumentally than integratively motivated to learn English; and their attitudes and
PRWLYDWLRQ SRVLWLYHO\ FRUUHBDPMWHQEWK WKHLU (QJ

In the same vein, Vaezi (2009) examined the undergraduate non-English majors’
integrative and instrumental motivation toward learning English as a foreign language. The
¢QGLQJYV VKRZHG WKDW ,UDQLDQ VWXGHQWY KDYH YHU\
learning English and that they are more instrumentally motivated.

Aside from general language acquisition processes, learners also adopt individual
strategies to help them in the language acquisition process (Brown, 2000; Ellis, 1994, O’Malley
& Chamot, 1990; Oxford, 1990; Oxford, 2006). Language learning strategies 166 DV GH¢ Q'
E\ 2[IRUG DUH 3VSHFL¢{F DFWLRQV WDNHQ E\ WKH OH
enjoyable, more self-directed, more effective, and more transferrable to new situations” (p. 8).

This is a practical approach to promote positive language attitude or motivation of
VWXGHQWY ZKR FODLPHG WR KDYH OLWWOH LQWHUHVW
English, students in non-English speaking countries like Vietnam are guided and instructed
with an appropriate curriculum.

Oxford (2003) posited that a strategy would be useful if it relates well to the
ODQJXDJH OHDUQLQJ WDVN ¢(WV WKH SDUWLFXODU VW
effectively with other language learning strategies.

In 1987, Chamot contributed an insightful study concerning successful language
learning strategies. Using different data-gathering instruments (i.e., classroom observation
and interview with high school students), Chamot aimed to identify the strategies employed
by good learners and the strategies that could be aligned with particular language learning. It
was found that students were not only information-receivers in acquiring a new language, but
WKH\ VHHPHG UHDOO\ DFWLYH UHAHFWLYH DQG G\QDP
learning situations inside and outside the classroom.

Later, in 1990, O’Malley and Chamot conducted a study on second language learning
strategies, which is based on a cognitive theory that recognizes cognitive skills. They are
further categorized into three depending on the type of processing involved: metacognitive
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4 Vu Thi Ngoc Lan and Rochelle Irene G. Lucas

strategies, cognitive strategies, and social strategies.

2[IRUG RQ WKH RWKHU KDQG FODVVL¢{¢HG D OF

distinguished and divided learning strategies into two categories, namely, direct and indirect
strategies. These strategies were found to help students with the best possible learning outcomes.

Over the past few decades, considerable attention has been given to language
learning strategies used by EFL and ESL learners (Michael, 1997; Park, 2010; Querol, 2010;
Shu-chin Yen & Tun-Whei, 2009). Overall, research on the use of learning strategies (Dreyer
& Oxford, 1996; Grenfell & Harris, 1999; Harris, 2003; Park, 1997; Wharton, 2000 as cited in
Radwan, 2010) state that language learners, whether consciously or unconsciously, utilize a
variety of learning strategies. Successful language learners, however, employ more effective
and diverse language learning strategies than less successful learners.

Language learning strategies are necessary means to help EFL learners achieve success
in language study. However, in a diverse and multicultural world, these factors somehow have
great effects on EFL learners depending on the environment where they are situated. EFL
learners in different cultures and societies may have different attitudes, motivation, and LLS
that contribute to their success in learning and acquiring the target language or L2.

In the Vietnamese context, attitudes toward language learning, language learning
motivation, and LLS hardly became a major research concern until quite recently. This may
be the case because learner variables in general have not been a focus in foreign language
teaching. In Vietnam, the most popular teaching methods have been teacher-centered rather
than learner-centered, and classes are usually quite large with 40 to 50 students per class in
most high schools and 50 to 200 students per class in many universities. Thus, research on
the motivation of individual learners has received little attention (e.g., Canh, 1999, Hang,
2009, Thinh, 1994).

The purpose of the present study is to ascertain the dominant attitudes, motivations,
and language learning strategies among Vietnamese college students and the relationship
among these variables in learning English as a foreign language.

1.2 Research Questions

Previous research investigated the attitudes, motivation, and LLS among EFL learners in
WKH ¢HOG RI 6/$ +RZHYHU LQ WKH 9LHWQDPHVH
these factors that can facilitate foreign language learning. Therefore, in an attempt to further
investigate learners’ attitudes, motivations, and LLS in an EFL context, the present study
aims to address the following questions:

1. What is the language attitude of Vietnamese college students toward EFL?

2. What is the predominant motivation in learning English as a foreign language
among these college students?

3. What is the predominant language learning strategy employed by these college
students?

FRQ\

, V WKHUH D VLIJQL,FDQW FRUUHODWLRQ EHWZHH

among the students and the following variables:
a. Attitudes (Positive and Negative)?
b. Motivation (Integrative and Instrumental)?
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A study on the role of attitude, motivation, and language learning strategies... 5

1.3 Theoretical Framework

(ooLv VXJIJHVWV WKHVH IDFWRUV WKDW LQAXH
learning a second language: age, gender, motivation, and attitudes. Accordingly, these factors
have major effects on learners in using language learning strategies differently.

Language learning is a complex process involving many factors. Normally,
individual variables such as age, gender, motivation, attitudes, cultural background, education
H[SHULHQFH DV ZHOO DV OHDUQLQJ VWUDWHJILHV PD\
failure in language learning.

As shown in Figure 1, attitudes and motivation are embedded together and play a
crucial role in the choice of language learning strategies. Motivation, together with attitude
toward the learning situation, triggers the use of language learning strategies. These factors
are deep within the students’ minds. Gardner (1985) distinguishes attitudes as components of
motivation in language learning. He believes that the motivation to learn a foreign language
is determined by basic predispositions and personality characteristics such as the learner’s
attitudes toward foreign people in general and the target group and language in particular,
motives for learning, and generalized attitudes (Gardner, 1985). Wenden (1991), on the
other hand, perceives attitudes as including three components: (1) attitudes tend to have a
cognitive component; this could involve beliefs or perceptions about the objects or situations
related to the attitude; (2) attitudes have an evaluative component; this means that the objects
or situations related to the attitude may generate like or dislike; and (3) attitudes have a
behavioral component; that is, certain attitudes tend to prompt learners to adopt particular
learning behaviors. Bernat and Gvozdenko (2005) discuss the current issues, pedagogical
implications, and new directions in beliefs about language learning including social,
cultural, contextual, cognitive, affective, and personal factors among which attitudes have an
important place. Similarly, Csizér and Dornyei (2005) regard attitude as an important factor
in language learning in their study on the internal structure of language learning motivation
and its relationship with language choice and learning effort.

Gardner and Lambert (1972) distinguished the two major kinds of motivation related
WR / OHDUQLQJ LQWHJUDWLYH DQG LQVWUXPHQWDO 7
GHVLUH WR EH OLNH D UHSUHVHQWDWLYH PHPEHU RI W
high level of effort to learn the language of a valued L2 community in order to communicate
ZLWK WKH JURXS 7KH ODWWHU RQ WKH RWKHU KDQG
the target language and an attitude toward the learning situation and the target language
community (Gardner, 1985). Aside from attitudes and motivation toward language learning
DQG OHDUQLQJ VWUDWHJI\ FKRLFH ODQJXDJH OHDUQLQ
by the learners to make learning easier, faster, more enjoyable, more self-directed, more
effective, and more easily transferable to new situations (Oxford, 1990).

7KH WD[RQRP\ RI WKH ¢UVW W\SH RI OHDUQLQJ VW
focuses on memory, cognitive, and compensation strategies that entail a mental process of
receiving, retaining, storing, and retrieving the words of the target language (Oxford, 1990).
7TKHVH VWUDWHJLHVY SXW HPSKDVLV RQ WKH PHPRUL]D
learners in learning vocabulary. Moreover, these strategies help learners make sense of their
learning (Magno, 2010).
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6 Vu Thi Ngoc Lan and Rochelle Irene G. Lucas

Figure 1
The role and the relationship of learning attitudes, motivation, and learning strategies
among language learners

Language Attitudes Motivation
* Positive * Integrative <
+ Negative + Instrumental
EFL Learners

|

Language Learning Strategies

Direct Strategies Indirect Strategies

Indirect learning strategies involve metacognitive, affective, and social strategies
that contribute “indirectly but powerfully to learning” (Oxford, 1990, p. 12). These strategics
include organizing, guiding, and encouraging the learners without directly taking part in the
given language learning tasks.

2. Method
2.1 Research Setting

This study was conducted in the University of Social Sciences and Humanities (USSH) in
Ho Chi Minh City (HCMC). Three departments (i.e., English Linguistics and Literature,
Sociology, and Psychology) of the university were chosen with the aim of investigating the
dominant attitudes, motivation, and LLS among English language learners as well as the
relationship among these factors.

2.2 Participants

The participants in the present study consisted of 193 EFL freshman and sophomore college
students selected from the total population of USSH’s students in HCMC.
The criteria for selecting the participants were the following: (1) 17-25 age range; (2) male
and female students of USSH in HCMC; and (3) expressed willingness to participate in the study.
The distribution of the number of participants in terms of gender, discipline, age,
and length of learning English is shown in Table 1.
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8 Vu Thi Ngoc Lan and Rochelle Irene G. Lucas

$SSHQGL[ $ 7KHVH LQIRUPDWLRQ ZHUH XVHG WR LGHQ\
participants’ attitudes, motivation, and foreign language learning strategies. Likewise, such
information helped in the adequate interpretation of the study results.

2.3.1.2 Attitudes and Motivation Survey (AMTB Questionnaire)

The motivation survey used in this study was adapted from the questionnaires developed by
*DUGQHU DQG &OHPHQW HW DO +RZHYHU VR
survey to suit the context of the present study (see Appendix A).

First, the repetition of items was avoided. Second, only items about students’
attitudes toward learning English and their motivation were retained. Other items such as
classroom anxiety, learning orientation, traveling orientation, and parental encouragement
were omitted to be consistent with the aim of the present study, that is, to identify the attitudes
and motivation of students toward EFL.

7KH TXHVWLRQQDLUH HPSOR\HG D ¢YH SRLQW /LN
Disagree” to “Strongly Agree”: Strongly Disagree=1, Disagree=2, Neutral=3, Agree=4,
Strongly Agree=5 (see Appendix A).

2.3.1.3 Strategy Inventory for Language Learning (SILL)

The LLS survey used in this study was adopted from the questionnaire developed by Oxford
(1990) called the Strategy Inventory for Language Learning (SILL). This assessment
instrument, which has been translated into several languages, is widely used to investigate
language learners’ use of learning strategies (see Appendix B).
$00 LWHPV LQ 6,// ZHUH HYDOXDWHG XVLQJ D ¢°

“never almost true of me” to “always or almost always true of me.” However, in this study,
these scales were shortened to “never true of me” to “always true of me.” The taxonomy
of the version 7.0 of SILL was divided into two categories (i.e., direct strategy and indirect
strategy), which involve the following six subscale strategies:

Direct strategy

* Memory strategies (9 items: items 1 to 9)

* Cognitive strategies (14 items: items 10 to 23)

» Compensation strategies (6 items: items 24 to 29)
Indirect strategy

» Metacognitive strategies (9 items: items 30 to 38)

* Affective strategies (6 items: items 39 to 44)

* Social strategies (6 items: items 45 to 50)

The questionnaires were translated to Vietnamese since there are several English
structures, idiomatic expressions, and sentences that may cause confusion for nonnative
learners of English because of their ambiguous meanings. The revised items were 1, 6, 10,
DQG VHH $SSHQGL[ % 7ZR TXDOL¢H
translated both the questionnaires and the interview questions.
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2.3.1.4 Semi-structured Interview

Guide questions for the semi-structured interview were developed and used by the researcher
to gather in-depth information to support the qualitative data of the study. The interview
questionnaires explored the concept of attitudes, motivation, and LLS among college students
(see Appendix C).
The interviews were conducted only once, two weeks after the administration of the
two surveys. The interviews were then audio-recorded and transcribed for a more insightful
DQG VXEVWDQWLDWHG LQWHUSUHWDWLRQ RI ¢QGLQJV

24 Procedure
2.4.1 Administration of the Survey Questionnaires

Because not all participants in this study were English majors, all instruments were translated
to Vietnamese and then were translated back to English by a faculty member of the university
where the survey questionnaires were administered. A pilot study among 20 students was
FRQGXFWHG WR JHW IHHGEDFN IRU WKH PRGL{FDWLRQ
study showed that there were no major changes to be done with the questionnaires.

The participants accomplished the two survey questionnaires for approximately 40
minutes. The nature and purpose of the study were explained to the participants prior to the
distribution of the questionnaires. The participants were also encouraged to clarify or ask
TXHVWLRQV DERXW ZRUGV RU VWDWNWMWD@WY WKH\ IRXQ

24.2 Conduct of the Interview

Before the actual data gathering, a pilot interview was conducted to four college students to
GHWHUPLQH ZKHWKHU WKH\ XQGHUVWRRG WKH TXHVWL
in English, Psychology, and Sociology, who volunteered to have an interview with the
researchers, were randomly selected. The interviewees were encouraged to use both English

and Vietnamese to clearly express their responses during the interview, which lasted for

10 to 20 minutes each. Primarily, all interview questions were open-ended to elicit much

more detailed views and to control the direction and the amount of content in response to
TXHVWLRQLQJ VHH $SSHQGL[ & 7KH UHAHFWLYH DSSU
which feedback were given to clarify some points raised (Roulston, 2010). All interview
participants agreed to have the interviews audio-recorded. Also, personal notes during the
interview helped in the transcription of responses.

2.5 Method of Analysis

Descriptive statistics and statistical analyses were employed to measure the participants’
attitudes, motivation, language learning strategies, as well as the correlation among these
variables. Microsoft Excel 2010 was used to encode all raw data and obtain the mean scores.
Then, the Statistical Package for the Social Science (SPSS) for Microsoft Windows 20.0 was
applied for other treatment tests.
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6SHFL;FDOO\ D VLIJQL,FDQW UHODWLRQVKL®@vERNKH[LVW
I"&&"$(.9#%(;>?(@)A(>>?B;

2.5.1 Data Analysis of the Interview
Cl(-%."$1-"5(*#.#(5"$"("Yod+*"*(1"$6#.-,(#%*(5"$"(.9"%(4+%."%. DHYoH# 7TE " (#%0* (4+*"*(6#&"* (+%0(4
HH&(HY0*(.9","&;(C($"=/"%4 T (4+/%.(+:(.9"($"&)+%&" & (/%™ S("#A9(.9" #.-4(4#."8+FT7 (BH& (/Y™ S H#F"
3. Results and Discussion

3.1 The Language Attitude of Vietnamese College Students toward EFL
GO"(*#.#(-%(GH6!"(H(&9+5(.9#.(.9"(-".%#,"&" (A+11"8"(&./[*"%.&(#)) "#B(+(OH 1" (H($ 1. A0S TH®BI(
attitude( +5#$*(I<2(@KLH;M(#%*(3NL;OMB;(G9-&(-%0*-44#."&(.9%.(-%0(8"%"$#10(.9"&" (&./*"%.&(#))
.9"(J%8!-&9(1#%08/#8" (#%0*(HS" (HEHS" (+:(-.&(-,) +$.#%04" (. +(.9"-$("*/4# ~+%(HYo* (:/ /B" () $+" &&-+%&;
Table 3

The predominant mean scores and standard deviation distribution of language attitude
WRZDUG ()/ RI 9LHWQDPHVH FROOHJH VWXGHQWYV 1

Attitude Scale Mean Score Standard Deviation
Positive 3.8 .78
Negative 2.0 .79

&IBP"4.(Yort.(+%617(6"4#1&" (+:(.9"(FY%+51"*8" (- ()$+1-*"&(6/. (#18+(.9"(P+7(-.(6$-%68&(59-"(I"H$%6-C
K+$"+1"$0(Q#$*%"$(@PRMSB()+&:."*( 9. (68 48" (I"H#SY%6"$&(5-.9()+&-.~ 1" (H. .- /*"&( +SHS* (H%(
OH&(%6."B"&."(H("HBY6(.O"(HSB" . (HY6BIHB" (6" AHI&" (+:(- &(AIN.IS" (HY*()"H)!";(
GO"(#P+$-.7(+:(-%."$1-"SOHS.-4- % . &(H#* -.."*(.O#.(.9"7 (G+/M*(-F" (+("#$%(I%8!-&9(
HOH(#8$"*(. 9. (I%68!-&9(-&(-,)+$.#%.( &-%64"( -.(~&(#Y6( -%6."$Yott - +6#1( 1#968/#8"(5-*"17(/8
JOREDO FRPPXQLFDWLRQ 7KH IROORZLQJ H[WUDFW VXt

( Extract 1

( R Do you like to learn English?

S: Yes, I really like to learn English.

R: Can you tell me the basic reasons that make you
like to learn English as a foreign language?
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12 Vu Thi Ngoc Lan and Rochelle Irene G. Lucas

for my future job. Second, it is the best way for me to update the
information happening around the world if I know English.

So do you think Vietnamese should learn English? Why and
why not?

Yes, of course. I think Viethamese should learn English
because Vietnam is now still one of the developing countries. We
still cannot be compared with Western countries. Yeah, moreover,
learning English is the best way for us to get more information about
modern technologies, and we can communicate with foreigners so
that we can help our country develop better and better.

Extract 3

S

Iwant to learn English because [sic] like to read English stories and
information on the Internet. When you have time, you may feel
interesting [sic] if you can read and understand in English. You
know. Yes, for my major, there is plenty of information in English,
so I think I should learn English harder and harder in order to
understand well the information needed for my major — psychology.

Based on the abovementioned extracts, the respondents perceive English as a key to
success in learning and in the workplace. They also aver the advantages of learning the said
target language, e.g., becoming more aware of global activities and cultures.
The respondents’ motivation to learn the English language may also be attributed to the
LQAXHQFH RI VRFLDO IDFWRUV VXFK DV VXSSRUW IURP ¢
and the community and society (Bouchey & Harter, 2005; Lutz, 2006; Patrick, Ryan, & Kaplan,

JXUWKHUPRUH WKH VLIJQL¢(FDQFH RI

FRQWH[W DQG

language used in the society; the broad understanding of cultural, historical, social, institutional,
and linguistic phenomena in the classroom; and the dynamic relations of learners and the world
PD\ LQAXHQFH WKHLU SUHIHUHQFHXDVHNRDWK-I®D Q¥ H Rl WK
The following extracts show the typical responses of the interviewees who gained
their motivation to learn English from the encouragement of their families and teachers:

Extract 4

S: You know, I was so impressive [sic] the way of one of my

teachers in high school taught me English. Yeah, he was so
helpful and good at teaching. I think, you would be much more
encouraged if you studied English with him. Actually, he made me
love English. I really appreciated him.

Extract 5

S:

Oh, I am so lucky because my parents always encourage me to
learn English. Yes, I am very lucky. You know, my father is a
teacher of English in high school. That s why he usually helps me
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to study English. Besides, my parents support me to study English
in British Council. You know, it’s a very famous place to learn
English. lamvery happy andtry to study English harderday by day.

In addition, the contribution and intervention of teachers to students’ learning
KDYH D VLIQL¢{¢FDQW LQAXHQFH WR VWXGHQWVY PRWLY
(Noels, 2001). Most English majors, who were participants of the study, stated that they
were motivated to learn English through their teachers’ methodology. Moreover, they were
encouraged to appreciate the importance and relevance of the said target language to their
current education.

33 The Predominant Language Learning Strategy Employed by Vietnamese
College Students

Table 5
7KH SUHGRPLQDQW PHDQ VFRUHVY DQG VWDQGDUG GHY
9LHWQDPHVH FROOHJH VWXGHQWYV 1

LLS Scale M Sb
Direct Strategies 3.08 .61
Indirect Strategies 3.2 .62

The data in Table 5 show that the predominant language learning strategies (LLS)
Vietnamese college students generally tend to employ are Indirect Strategies (M=3.2, SD=
.62) (i.e., metacognitive, affective, and social).

7KH 9LHWQDPHVH VWXGHQWY VLIQL{FDQWO\ XWLC
have enough opportunities to practice the language they learn. Thus, to achieve the target
ODQJXDJH DQG WR RYHUFRPH WKLV GH¢{¢FLHQF\ WKH\ X\
affective, and social strategies in the process of learning the target language.

These extracts present the common opinions of the students as regards the strategies
they employ to learn and improve their English language skills:

Extract 9

R: So what do you often do when you have problem in
understanding English when you are learning this subject or this
foreign language?

S: uhm.... My problem is that I do not have much time to learn
English. I have to spend time to learn other subjects and
sometimes [ feel lazy studying English. Yeah...thats why my
English is very bad now.

R: How about your homework? How often and how much do
you do your English homework or  assignments?
S: Oh... I just do homework before my English class, for

instance, if tomorrow I have English subject at school, I try to do
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it tonight. Honestly, I rarely do homework. When I have free time,
1 just learn some vocabulary. My grammar is bad, but I am lazy
to learn it myself.

R: You like English, but you do not like to do homework; so
what do you do to improve your English?
S: Oh.... I just try to learn and do the assignments so that I can

pass the exam. You know, I just try to learn in order to pass the
exam, but in reality, I do not understand much about English.

R: Do you often listen to radio or watch TV in English language?

S: Yes, I do....I often listen to English music. Sometimes [
download movies with English subtitle, and I really enjoy
watching those movies.

The responses would show that students prefer to use indirect strategies, such as
listening to music in English and watching movies with English subtitles, to unconsciously
learn the target language. In this case, they employ both the affective and the social strategies

2[IRUG

JXUWKHU VSHFL¢F ODQJXDJH WDVNV

not directly interest students to learn English. Admittedly, such academic tasks hardly entice
them to like learning English; but instead, other leisurely activities may somehow help them
learn the target language.

3.4 Correlation between Language Learning Strategies Employed by the Students

and Their Attitudes and Motivation

341

Correlation between LLS (Direct or Indirect) and Attitudes (Positive and Negative)

Table 6 shows the correlation matrix between the LSS and the attitudes of Vietnamese college
students based on the two survey questionnaires. The data were statistically treated using
SBHDUVRQ 3URGXFW PRPHQW &RR WHH{DPWRLHR B KE&RNHK B BILW & WU
correlation between the LLS of the students and their attitudes toward the target language.

Table 6

&RUUHODWLRQ PDWUL[ EHWZHHQ DWWLWXGHY DQG //6

Correlation Positive Attitude Negative Attitude

Pearson Correlation 402%* -.297%%

Direct Strategies Sig. (2-tailed) .000 .000
N 193 193

Pearson Correlation 325%* -.296%*

Indirect Strategies Sig. (2-tailed) .000 .000
N 193 193

&ERUUHODWLRQ LV VLJOL.,FDOW DW WKH OHYHO

VXF

\

7KH GDWD VKRZ WKDW WKHUH LV D VLIQL¢(¢FDQW D
of the students and their attitudes toward English. The positive attitude and direct strategies
are correlated to each other (=.402, p<.001). Indirect strategies, although the Pearson » value
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that those who have higher instrumental motivation in language learning also utilize various
strategies in learning such as metacognitive, affective, and social strategies.
7TKHVH ¢QGLQJV ZHUH OLNHZLVH UHYHDOHG LQ VHY
Liang, 2009; Oxford & Nyikos, 1989; Sedaghat, 2001; Sadighi & Zarafshan, 2006; Verma,
ZKLFK LGHQWL¢{HG PRWLYDWLRQ DV DQ HVVHQWLDO
VWUDWHILHY 7KHVH VWXGLHY DOVR SURYHG WKDW PRW
used.

"H o $%&()+%E&

%DVHG RQ WKH ¢QGLQJV RI WKH VWXG\ WKH IROORZLQ.
SWWLWXGHYV PRWLYDWLRQ DQG //6 SOD\ D VLJQL
SURFHVV RI 9LHWQDPHVH FROOHJH VWXGHQWY (DFK II
these factors may differ in functions, they cannot be separated from each other in the context
of language learning.
The Vietnamese college students’ high positive attitude and instrumental motivation
toward learning English could be attributed to the fact that English as a foreign language plays
an essential function in the Vietnamese society. It is possible that these Vietnamese college
students study English mainly to prepare themselves to get better job or career opportunities, to
pursue further studies abroad, and to do business with foreigners.
Furthermore, it can be concluded that Vietnamese college students may not be able
to distinguish clearly and exactly the strategies they employ in learning the target language.
However, it is worth mentioning that these students employ other ways to enhance the LLS
they use.
The study also revealed that there were no differences in language learning in terms
of the relationship between gender and each type of attitudes, motivation, and LLS.
7KH VLIQL,;FDQW FRUUHODWLRQ IRXQG EHWZHHQ /
be ascribed to the fact that these psychological and social factors, which mutually support
each other, are essential in achieving success in language learning. However, other factors
such as age, gender, social environment, school setting, and the like may affect language
OHDUQLQJ 7KXV WKH DERYHPHQWLRQHG IDFWRUV DUH
learning English as their target language.
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81/219%,,+)$-19()&%69$0)4l/1, +#+/,9*1()'$$0$%&+)&1:($03/$0()1$(;/, &!I<)4-04*!
=/)4%]4+1-+1,)0)45! >*01 #%, 3+'1 041 2/&+1 $(1 2, (30&+! &IB/! (| $*+! , +#+/,9*@! $*0o#1181 )+
'(%,19%+OAH! ()1 $*+1BY-+#$0())/0,+10$+2#12+)$0()+&I C-+-(;5181/21#0)9+,+-'14,/$+.%-11/) &€
122,+90/$+1'(%, 1*+-21.(,1$*0#1+)&+/3(,5!

)&* -+, &-SDIE-+/#+1/)#+,1$*+1.(--(;0)410$+2#1C'190,9-0)41$*+1)%2C+,1(.1$*+1/-$+,)/$03+!
+0O%1/ 22+ #12(H$1/22-09/C-+1$(!' (Y5IF+; (%-&1%6,4+!' (%I $(1C+!/#1/99%, /$+1/#1 2 (##OC-+!
#0)O+ISH+1HY600-+##1(.I$*0#10)3+#$04/$0()| &+2+)&#1%672()10$5!

1DPH BBBBBBBBBBBBBBBBBBBEH BBBBBWHBDRBBBEBE ROO
'"HSDUWPHQW BBBBEBBBBBBBBBBBY WR OHDUQ (QJOLVK

/(0(1,*-$234()&.52*#f 6(00)&.52*##  ( 7(0(8#&,9#*() & . 52*##($-*(12*#
(0124 ( ( (0(1,*-$234(12*##
8-< | 1=*>#4(& #?. 1+53#.
1 | Studying English is an enjoyable experience. G|H|TI'[J]|K
2 | really Enjoy learning English. G|H|I |J]|K
3 | I planto learn as much English as possible. G|H|I'[J]|K
4 I hate English. GIH|I'[J]|K
5 | would rather spend my time on subjects other than English] H| | | J | K
6 Learning English is a waste of time. GIH|]I]J]|K
7 | think learning English is dull. G|H[I |J]|K
8 | When | leave school, | will give up the study of Engliske | H| | | J | K
entirely because | am not interested in it.
9 | Studying English can be important for me because |woWd| H | 1 | J | K

like to meet foreigners with whom | can speak English.

10 | Studying English can be important for me because itjw@ | H| | | J | K
enable me to better understand and appreciate English aft
and literature.

11 | Studying English can be important for me because I will ke[ H| | | J | K
able to participate more freely in the activities of Engjish
groups.

12 | It is important for me to know English in orderto knowh& [ H| I [ J | K

life of the English-speaking nations.
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"# | $%&'()*+,(-. $/01(.

13 | The British people are open-minded and modern peoplg.! "lH# S| %

14 | Studying English is important to me so that | can underdgtand " | # | $ | %
English pop music.

15 | The Americans are sociable and hospitable. P [ #] 8| %

16 | The more | learn about the British, the more | likethem| ! | " | # [ $ | %

17 | Studying English is important to me because it will engblle| " | # | $ | %
me to get to know various cultures and peoples.

18 [ Studying English is important to me so that | can kegp!lin| " | # | $ | %
touch with foreign friends and acquaintances.

19 | I would like to know more about American people. P [ #] 8| %

20 | The British are kind and friendly. P [ #] 8| %

21 | The Americans are kind and cheerful. PlI" 1 #] % | %

22 | I would like to know more British people. P #] 8| %

23 | Studying English can be important for me because it|will| " | # [ $ | %
make me a more knowledgeable person.

24 | Studying English can be important for me because ||may| " | # [ $ | %
need it later for my job or further studies.

25 | Studying English can be important for me because ¢then " | # [ $ | %
people will respect me more if | have knowledge of a forgign
language.

26 | Studying English can be important for me because | willbe| " | # [ $ | %
able to search for information and materials in Englisi on
the Internet.

27 | Studying English can be important for me because I|will| " | # [ $ | %
learn more about whatOs happening in the world.

28 | Studying English can be important for me because lanquéage " | # [ $ | %
learning often gives me a feeling of success.

29 [ Studying English can be important for me because landuage " | # | $ | %
learning often makes me happy.

30 | Studying English is important to me because it providgslan " | # [ $ | %
interesting intellectual activity.

31 | Studying English is important to me because it offers ajnéw] " | # [ $ | %
challenge in my life, which has otherwise become g bit
monotonous.

32 | Studying English is important to me because an edugated " | # [ $ | %
person is supposed to be able to speak English.

33 | Studying English is important to me so that | can undergtand " | # [ $ | %
(QJOLVK VSHDNLQJ AOPV YLGHRY 719 |[RU UDG
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34

Studying English is important to me because without it,|ofie

FDQQRW EH VXFFHVVIXO LQ DQ\ /

H d

® ~

35

It is important for me to know English in order to bejteh
and

understand the English-speaking nationsO behavio
problem.

36

Studying English is important to me because it will engl

me to get to know new people from different parts of|the

world.

ke

37

Studying English is important to me so that | can fe&d

English books.

38

Studying English is important to me because it will enalfe

me to learn more about the English world.
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No. [ Statements 1 |12 |3 (4 |5

5 I use rhymes to remember new English words. 1 {2 |3 |4 |5

6 , XVH ADVKFDUGV WR UHPHPEHU[IQ HRZ|8QH#O|SVK ZRUC

7 I physically act out new English words. I |2 |3 |4 |5

8 I review English lessons often. 1 |2 4 15

9 I remember new English words or phrases by remembering | 1 |2 4 |5
their location on the page, on the board, or on a street sign.

Total

10 I say or write new English words several times inorderto |1 |2 |3 [4 |5
remember and know how to use them well.

11 I try to talk like native English speakers. 1 (2 4 15

12 I practice pronouncing sounds of English when I have free | 1 |2 4 15
time.

13 I use the English words I know in different ways. 1|2 4 |5

14 I usually start conversation in English with my classmates | 1 | 2 4 15
or my friends.

15 I watch English language TV shows spoken in Englishor|1 |2 |3 [4 |5
go to movies spoken in English.

16 I read for pleasure in English. 112 4

17 I practice writing notes, messages, letters or reports in|1 |2 4
English to improve my English writing skill.

18 , ¢UVW VNLP DQ (QJOLVK SDVVpPDJH |BHBPG5RYHU W
quickly) then go back and read carefully.

19 I look for words in my own language that are similarto|1 |2 |3 [4 |5
new words in English.

20 , WU\ WR ¢QG SDWWHUQV LQ (QJOULYYK3 |4 |5

21 , ¢QG WKH PHDQLQJ RI DQ (QJQLVIR BRUG|EY GLYL
parts that I understand.

22 I try not to translate word-for-word when I read English [ 1 |2 [3 [4 |5
texts or articles.

23 I make summaries of information that I hear or read in|1 |2 |3 [4 |5
English.

Total

24 To understand unfamiliar words, I make guesses. 1 4 15

25 When I can’t think of a word during a conversation in | 1 4 15
English, I use gestures.

26 I make up new words if I do not know the right onesin|1 |2 [3 [4 |5
English.

27 I read English without looking up every new word. 1 {2 |3 |4 |5
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Appendix C
*XLGH TXHVWLRQV IRU WKH VHPL VWUXFWXUHG LQWH

1. Do you like to learn English? What are your basic reasons for learning English as a
foreign language?

2. What makes you decide to choose English, but not other foreign language such as Chinese,

Japanese, Korean or French?

Do you think Vietnamese should learn English? Why or why not?

How often do you practice English elsewhere outside the classroom and school setting?

5. Do you wish to have frequent direct contact with native speakers or English spoken
people?

6. Would you continue to learn English after graduating from college? Why or why not?

7. What do you often do when you have problems in understanding English when you are
learning this subject or language?

8. How often and how much do you do your English homework or assignments?

9. What do you do to improve your English?

10.How often you do listen to radio or watch TV in English language? Why that often? or
Why that less often?

W

Follow-up questions (if necessary):

1. What makes you think English is important for your future opportunities?

2. Do you want to make friends with a native speaker of English in order to practice English?
Why or why not?

Where would you choose to learn best English? Why?

4. What activities do you think you or others can take part to improve your English skills?

W
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